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Abstract
The relationship between emotion and language may have an impact on reading comprehension

of foreign language learners. Emotion-laden texts can affect L2 reading comprehension. This
research tests the hypothesis that L2 reading comprehension are influenced by the emotive
language that learners are exposed to. One hundred thirty-seven Saudi female L2 learners of

English are presented with emotive texts. In Study 1, they are asked to read positive emotive-laden
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and neutral texts and in Study 2, negative emotive-laden and neutral texts. It is hypothesized that
participants’ L2 reading comprehension are influenced by learners’ perception of positive and
negative emotive-laden texts. The results show that both positive emotive-laden text and negative
emotive-laden text influenced participants’ L2 comprehension. However, the positive emotive-
laden text had a higher reading comprehension score than the negative and the positive emotive-
laden text had a high size effect. In addition, statistically significant positive correlation was found
between reading comprehension and self-reported reading proficiency. However, the correlation
coefficient for positive emotive-laden text was higher than the negative text. There were group
differences between positive emotive-laden text and negative emotive-laden text in perceived
feelings after reading in favor of positive emotive-laden text. This paper contributes to the debate
between the role of emotions in reading comprehension of Arabic speakers and learners of English
as a foreign language. We consider the impact of emotive language for language learning.

Keywords: Emotion-laden texts, reading comprehension, English as a foreign language, reading
proficiency
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Introduction

Foreign language acquisition has great emphasis on the role of cognition in language learning, be
it aptitude, working memory, and teaching pedagogies. However, recently, research now focuses
on the role of emotions in language learning, and their unpredictable effects (Dewaele, Chen,
Padilla, and lake, 2019). Emotional development includes understanding of emotions and their
meaning, emotional status, and the appropriate emotional expressions and how to regulate
emotions (Trommsdroff, 2006). People who are emotionally and socially intelligent can
understand and express themselves, know how to communicate well with others, and can

successfully cope with the demands of daily life (Bar-On, 2005).

Cognition and emotions are interactive and integrated in the brain (Phelps, 2006, Pessoa, 2008).
Emotions play an important role in all mental processes (lzard, 2009). And because emotions can
be a driver that generates ideas and thoughts, it also might play an important role in modulating
thinking (Minner, 2019). Positive emotions such as happiness and pleasure, joy, have positive
psychological effect on people’s cognition, which in turn might lead to an increase in their learning
a foreign language (Dewaele et al, 2019). Similarly, negative emotions, such as sadness, anger,
hopelessness, can lead to increased attention, but learners might feel a degree of distress. This
article investigates the effect of emotion-laden texts on second language reading comprehension
and English proficiency levels (see Tyng, Amin, Saad, & Malik, 2017). Language and emotions
vary across cultures, not only from language to another but also from regional and social variety
(Wierzbicka, 1999).

Literature Review

Emotion

The issue of defining the emotion has been under discussion since Aristotle (Lakoff 2016;
Mulligan and Scherer 2012; Pavlenko 2008). Emotions have been considered as discrete,
automatic, functional responses to the environment associated with some physiological and
behavioral reactions (Ekman 1972, 1992). Emotions were also considered non-specific

constructions of the mind based on valence and arousal that shape in the course of socialization
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(Barrett 2006; Russell 2003). Keltner and Shiota defined emotion (2003: 89) with its focus on
different channels simultaneously: “[a]n emotion is a universal, functional reaction to an external
stimulus event, temporally integrating physiological, cognitive, phenomenological, and behavioral

channels to facilitate a fitness-enhancing, environment-shaping response to the current situation”.

Emotion Research in SLA Literature

Initially, the emotion research focused on anxiety and then moved to other aspects. The
development of emotion research may be discussed in three broad phases based on the major types
of emotions studied in each phase. The first phase ranged from the early 1960s to the mid-1980s
may be termed as Emotion Avoidance Phase. During this phase the existence of emotions was not
necessarily denied, but it was considered as an irrational factor in language learning at a time when
there was a clear preference for ‘scientific’ cognitive factors (Prior, 2019). The second phase
ranged from the mid-1980s to the early 2010s and was called the Anxiety-Prevailing Phase. During
this phase there was growing acceptance that emotion and cognition are linked and that emotion
plays a fundamental role in language learning, but with a main focus on the single negative emotion
of anxiety endured (Maclntyre 2017). The third phase emerged in the early 2010s and is called the
Positive and Negative Emotions Phase when researchers became increasingly interested in the
psychology of language learning. This phase is marked with Positive Psychology (Macintyre
2016) in which learner (and teacher) emotions have been seen as the fuel of learning and teaching.

Emotions and Language Learning

Research has been carried out on the role of emotions in seeking knowledge, yet it is a recent
phenomenon in language education. Previously the primary concern was the study of a single
emotion, i.e., anxiety in language learning process (Dewaele & Macintyre, 2014; Gregersen,
Maclintyre, & Meza, 2014; Mercer, 2006), but there has been a shift to various socio-cognitive
variables and antecedents in the development of target language proficiency (Pavlenko, 2013).
Arguing about the relevance of emotions in school setting, Pekrun (2014) groups emotions into
four categories. The first category is achievement emotions and it relates to feelings connected

to success and failure. The category of epistemic emotions relates to cognitive problems
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encountered while learning. The category of topic emotions relates to the specific topics that
students deal with in the lessons and the fourth category of social emotions relates to teachers and
peers in the classroom. The most studied category is achievement emotions. According to Pekrun,
Frenzel, Goetz and Perry (2007) there are three dimensions of achievement emotions; valence
(positive vs. negative quality), activation (activating vs. deactivating tendency), and the activity
(intrinsic emotion) or the outcome (extrinsic emotion). Pekrun, Goetz and Perry (2005) developed
the Academic Emotions Questionnaire to measure the achievement emotions in the classroom.
This instrument has been used in several quantitative studies (e.g., Frenzel, Thrash, Pekrun, &
Goetz, 2007; Pekrun, Elliot, & Maier, 2009; Pekrun, Goetz, Frenzel, Barchfeld, & Perry, 2011).

Another interesting aspect in the study and role of emotions is the ongoing interest in learner
identity with which emotions are closely linked. This movement was led largely by the work of
Norton (2000) and has since been followed by numerous other studies interested in the role of
language in identity construction. Notable studies include those of Norton (2000) and Menard-
Warwick (2009) with their focus on immigrant language learners. Miller (2011) worked on the
social construction of identity in qualitative interviews and his work bears relevance to the

methodological choices made in the current study.

Emotions and Reading Comprehension

Emotions play a pivotal role in capturing readers’ attention and interest in narrative texts.
Narratives are the first step for children towards learning to learn and learning to read. At the same
time, emotions start developing sufficient social-cognitive abilities such as perspective taking and
understand the mental worlds of others (Diergarten & Nieding, 2015). Socio-cognitive abilities
continue to mature throughout childhood and into adolescence (Burnett, Sebastian, Cohen Kadosh,
& Blakemore, 2011). There were little evidences about narrative comprehension and the role of
social-cognitive abilities in childhood, but recent studies suggested that reading of narratives may
contribute to the development of socio-cognitive abilities (Kidd & Castano, 2013). In the cognitive
models of text comprehension (Kintsch & van Dijk, 1978) readers construct a coherent mental
representation or situation model of the state of affairs described in a text by combining
information from the text with relevant background knowledge. These models are

multidimensional and involve different aspects of stories like setting, events, action, several story
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aspects, such as story setting, events, actions, and protagonist’s goals, motives, and emotions
(Zwaan & Radvansky, 1998).

Several lines of research suggest that negative emotions are of particular interest. First, in the
(neuro) cognitive literature on performance monitoring and cognitive control most studies focus
on negative events such as errors and conflicts and their consequences because unfavorable
outcomes are typically more consequential for regulation of behavior than favorable outcomes
(Ridderinkhof, Ullsperger, Crone, & Nieuwenhuis, 2004). Second, narratives usually revolve
around a problem that has to be resolved. Stories may serve as opportunities for the mind to
simulate ways to resolve problems one might encounter without having to experience actual

negative consequences.

Emotion recognition ability — individual differences

Emotion perception according to Barrett (2017) is defined as the ability of individuals to infer the
emotional states of others based on their previous emotional experiences and predictions that are
constructed by emotion concepts available in their languages through certain emotional channels
either verbal, non-verbal cues or a combination of both. Emotion concepts acquired through
learning a language are essentially associated with emotions words and expressions (Barrett, 2017)
which might not exist in other languages (Pavlenko, 2008). Accordingly, individuals speaking
more than one language are more likely to possess a greater number of emotion concepts across
their languages. This is considered an indicator of well-being and emotional intelligence (Barrett,
2017).

This study adopts the perspective that emotional intelligence is a personality trait (Petrides &
Furnham, 2003). Emotional intelligence can be measured through self-report questionnaires such
as the Trait Emotional Intelligence Questionnaire (Petrides & Furnham, 2003). Scores of the
questionnaires may lead to predictions about emotional knowledge and personality. Several studies
thus far have linked emotional intelligence with emotion recognition ability (Austin, 2004;
Ciarrochi,, Chan, & Bajgar., 2001; Dewaele, , Lorette, & Petrides,., 2010; Petrides & Furnham,
2003). Overall, most of these studies have found that participants with high trait emotional

intelligence levels were better at recognizing emotions. In Dewaele et al. (2010), trait emotional
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intelligence had a positive effect on the emotion recognition ability of British and Americans

English L1 learners.

This study will address the following questions:

1-Are there any differences in L2 reading comprehension for positive emotions text and a passage
with neutral emotions?

2-Are there any differences in L2 reading comprehension for negative emotions text and a passage
with neutral emotions?

3-What is the relationship between learners’ self-reported level of language proficiency in English
and L2 reading comprehension?

4-What is the relationship between learners’ reading comprehension scores of general texts and
L2 reading comprehension of emotion-laden texts?

5-Do emotion-laden texts affect the learners’ feelings after reading?
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Study 1
Participants

Sixty -five IT computer female university engineering students whose ages ranged from (18-20)
years with M= 18.954, SD = 0.717, responded to a questionnaire pertaining to Study 1, see
Appendix A and B. The participants were enrolled in an intensive English language course. All
participants speak Arabic as their native language, and they are all Saudi national. The authors
adhered to ethical standards by taking the approval to conduct the research from the ethics
committee at Taif University.

Materials and Procedure

Emotion-denoting words were selected from the NRC Word-Emotion Association Lexicon (Saif,
2018). These selected words denote positive emotions have the rating of 8 points and above and
they are as follows; Happy, beautiful, smiling, cheerful, joy, Keep smiling, laughter, love,
hilarious, amazing, laughter, wonderful, best, cool, excited, celebrate, up, pleasure (Saif, 2018).
The questionnaire contained reading comprehension of “ice-cream” that contains positive words
(e.g. amazing, wonderful, best, cool, excited, beautiful, healthy, rich, fantastic, delicious). The
first group was exposed to reading a reading passage that includes (15) positive emotive words,
then the students answer (10) multiple-choice questions that measure their reading comprehension
of neutral emotive words. Following that, we assess their level in L2 reading proficiency, then they
self-report their language proficiency level on a 5-point scale ranging from “beginner” (1) to
“advanced” (5), and they report their feelings on a 3-point scale ranging from “sad” (1) to “happy”
(3). In addition, participants read a passage that does not contain any positive emotive words. The
learners in this condition were exposed to reading 2 reading passages that include positive emotive

texts and neutral tests.

Validity and reliability of the research tools

The positive emotive-laden reading passages and the questions were presented to 3 experts in
applied linguistics to assess the readability, comprehensibility and appropriateness of the texts and

questions. All the procedures confirm the validity of the materials.
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The reliability of each test was conducted for the positive emotive reading passage and the same
passage with neutral words. As the test had 10 multiple-choice questions, the Kuder-Richardson
Equation was used to suit the nature of the achievement test of reading passages (Sarmah and Bora
Hazarika, 2012). The test was conducted on ten reading questions of the positive emotive test as
well as ten questions pertaining to the neutral emotive text. The reliability coefficient scores for
both positive emotive text and neutral emotive text are almost equal to 0.7 which is considered a

reliable score.

Results

The reading comprehension that included neutral emotive words scores were computed based on
the passage’s mean (M= 3. 908, SD=1.765). The t- test was used to determine if the participants
correctly answered the MCQs in the reading passage and whether their scores were affected by the
emotions contained in the text. The value of t (64) = 7.822, p = 0.000 shows that the reading
comprehension difference between a passage that includes positive emotions and one that does not
include positive emotion is statisticalpo6ly significant. This confirms the significant effect that
reading emotive texts had on people’s understanding of those texts in a second language. Also, the
selective positive emotive-laden words may contribute to increasing the comprehensibility level
of the L2 students. The effect size n2 is 0.145, which is a significant effect coefficient that shows

that the positive emotive-laden text has a significant effect on the reading comprehension scores.

Pearson correlation coefficient was used to assess the relationship between the level of reading
proficiency and the estimated feelings in the negative emotive-laden as well as the relationship
between learners’ self-reported L2 reading proficiency and their reading comprehension in table
(2) below.
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Table (1). Pearson correlation coefficient and the relationship between the level of reading

comprehension and the learners™ feelings for positive emotive-laden text

Reading passages Self - rating of Level of language
Emotions proficiency

Reading comprehension | Pearson Correlation 0.497 0.395

of positive emotive-laden

text Sig. (2-tailed) 0.000 0.001
N 65 65

n2=R2 0.247 0.156

Reading comprehension | Pearson Correlation 0.484 0.336

of neutral text

Sig. (2-tailed) 0.000 0.006
N 65 65
n2=R2 0.234 0.112

Table 1 shows that there is a positive statistically significant correlation between learners’ scores
of L2 reading comprehension and their L2 self-reported reading proficiency. This result is
expected given that learners’ are undergraduate students and they can predict with high accuracy
their L2 reading comprehension. Their estimation of their language level has matched their
performance and this indicates that they have performance monitoring capabilities. Also, it is also
clear from the table that there is a positive statistically significant correlation between the scores
of reading comprehension and self-reported reading proficiency level of their emotions after
reading. The effect size is considerably big (n2 = 0.156) which indicated that 15.6% of the common
variance between the reading comprehension of the reading text that contains positive motive-
laden text and the self-reported level of reading proficiency (r (65) =0.395, P=0.001, R2 =0.156).
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And also the findings show the effect size is large n = 0.247 that means 24.7% of the common
variance between the reading comprehension of a reading text that includes positive emotive-laden
words and the emotions associated with reading a text that includes negative emotive-laden words
(r (65) =0.497, P=0.000, R2 =0.247).

In addition, the effect size is large n = 0.234 that means 23.4% of the common variance between

the reading comprehension of a reading text that does not include positive vocabulary and the
emotions associated with reading text that does not include negative vocabulary (r (65) =0. 484,
P=0.000, R2 = 0.234). The effect size is average n = 0.112 that means 11.2% of the common
variance between the reading comprehension of the positive emotive-laden text words and their
level of self-reported reading proficiency (r (65) =0. 336, P=0.006, R2 =0.112).

Study 2
Participants

Seventy-two engineering and pharmacy female students, whose ages ranged from (18-20) years
with M= 18.861, SD = 0.678, completed the online questionnaire in the second study, see
Appendix C and D. The students were enrolled in an intensive English course. All participants are
Saudi Arabic native speakers. The authors abided by ethical standards by taking the approval to

conduct the research from the ethics committee at Taif University.

Materials and Procedure

Emotion-denoting words were selected from the NRC Word-Emotion Association Lexicon
(Saif, 2018). These selected words denote negative emotions have the rating of 8 points and above
and they are as follows; sad, devastated, sullen, down, crying, dejected, heartbroken, grief,
weeping, faking a smile, What a grim night, sadly, grieve, mourn the loss, super sad, depressing,
suffering, dreadful, unhappy, gloomy, hurt (Saif, 2018). The questionnaire contained reading
comprehension of “ice-cream” that contains positive words (e.g. sadly, grieve, mourn the loss,
super sad, depressing, suffering, dreadful, unhappy). The first group was exposed to reading a

reading passage that includes (15) negative emotive words, then the students answer (10) multiple-
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choice questions that measure their reading comprehension of neutral emotive words. Following
that, we assess their level in L2 reading proficiency, then they self-report their language
proficiency level on a 5-point scale ranging from “beginner” (1) to “advanced” (5), and they report
their feelings on a 3-point scale ranging from “sad” (1) to “happy” (3). In addition, participants
read a passage that does not contain any negative emotive words. The learners in this condition
were exposed to reading 2 reading passages that include negative emotive-laden texts and neutral

tests.

Validity and reliability of the research tools

Three applied linguistics specialists evaluated the readability, comprehensibility, and
appropriateness of the negative emotive-laden reading passages and questions. Each method

verifies the materials' validity.

Similar to Study 1, the Kuder-Richardson Equation was performed on both negative emotive text
and neutral emotive text with each containing 10 multiple-choice reading comprehension
questions. The reliability coefficient scores for both negative emotive text and neutral emotive text

are higher than 0.7. This confirms the high reliability of both comprehension tests in this study.

Results

We computed the mean and standard deviation of neural emotive words, and it was M = 5.917,
SD = 0.835. Therefore, t-test was performed for one group to determine whether the participants’
scores differed in negative emotive texts and a text with neutral emotion. The value of t (71) =
7.021, p = 0.000, which confirms that there are statistically significant differences in reading
comprehension for a text that contains negative emotions and a text that does not include negative
emotions in favor of reading a text that does not include negative emotions. This confirms that the
negative emotive-laden text had a negative impact on the comprehensibility level of L2 learners.
And since the effect size 12 is equal to 0.137, which is a significant effect coefficient, as these
results confirm that negative words affect the variation in reading comprehension scores by 13.7%.
To investigate (a) the relationship between the level of reading comprehension and the estimated

feelings in the negative emotive laden text and (b) the relationship between learners’ self-reported
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L2 reading proficiency and their reading comprehension, the correlation coefficients were

calculated using the Pearson correlation coefficient, as shown in Table 3.

Table (2). Pearson correlation coefficient and the relationship between the level of reading

comprehension and the learners™ feelings for negative emotive-laden text

Reading passages Self - rating|Level of language
of Emotions |proficiency

Reading comprehension of Pearson 0.259 0.360
negative emotive-laden text Correlation

Sig. (2-tailed) |0.0027 0.001

N 72 72

n2=R2 0.067 0.130
Reading comprehension of neutral|Pearson 0.487 0.351
text Correlation

Sig. (2-tailed) ]0.000 0.004

N 72 72

n2=R2 0.237 0.123

It 1s also clear from the table that the effect size is average n = 0.067 that means 6.7% of the
common variance between reading comprehension and the emotions associated with the reading
text that included negative emotive-laden words, (r (72) =0.259, P=0. 027, R? = 0.07).

Also, it shows that the effect size is average 1 = 0.13 that means 13% of the common variance
between the reading comprehension of the reading text that contains negative emotive-laden
words and the assessment of the level of language proficiency, (r (72) =0.360, P=0. 001, R? =
0.13).
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Also, it shows that the effect size is big 1 = 0.237 that means 23.7% of the combined variance
between the reading comprehension of a reading text that does not include negative emotive-
laden words and the emotions associated with reading a text that does not include negative
vocabulary, r (72) =0.487, P=0. 000, R? = 0.237).

Also, the effect size is average n = 0.123 that means 12.3% of the common variance between the
reading comprehension of the reading text containing negative emotive-laden words and the
assessment of the level of language proficiency, (r (72) =0.351, P=0.004, R? = 0.123).

Further Analyses

In this section, we address three research questions. We will start by answering research questions
three and four together for better readability of the results. Then, we provide the finding for
question 5.

To answer questions three and four, the correlation coefficients were calculated using the Pearson
correlation coefficient between the level of reading comprehension and the estimate of feelings in
the four situations of the two groups in question 3. Also, the correlation coefficients were also
calculated using the Pearson correlation coefficient between the level of reading comprehension

and the self-reported language proficiency level in question four, as shown in Table 3 below.
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Table 3. The relationship between learners’ self-reported level of language proficiency

learners” self-rating emotions and reading comprehension for positive emotive-laden text

Reading passages Self - rating
of Emotions | Level of language proficiency
Read'mg comprehension of positive Pearso'n 0.497 0.395
emotive-laden text Correlation
Sig. (2-tailed) 0.000 0.001
N 65 65
n2=R2 0.247 0.156
Reading comprehension of neutral text Pearson
tested with positive emotive-laden text|  ~qrrelation 0.484 0.336
Sig. (2-tailed) 0.000 0.006
N 65 65
1’]2:R2
0.234 0.112

The effect size of )2, small 0.01, 0.6 medium, 0.12 big

And also the findings show that the effect size is big n = 0.247 that means 24.7% of the common

variance between the reading comprehension of a reading text that includes positive laden-text

and the emotions associated with reading a text that includes negative laden-text ,

r (65) =0.497, P=0.000, R? = 0.247.

The effect size is large n = 0.234 that means 23.4% of the common variance between the reading

comprehension of a reading neutral text pertaining to the positive emotive-laden text and the

emotions associated with reading neutral text pertaining to the negative emotive-laden text, (r (65)

=0. 484, P=0.000, R? = 0.234).

And r (65) =0. 484, P=0.000, R? = 0.234. the effect size is large | = 0.234 that means 23.4% of

the common variance between the reading comprehension of a reading text that does not include
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positive laden-text and the emotions associated with reading text that does not include negative
laden-text.

Also, r (65) =0. 336, P=0.006, R? = 0.112. The effect size is average n = 0.112 that means 11.2%
of the common variance between the reading comprehension of the reading text that contains

positive laden-text and the assessment of the level of language proficiency.

It is clear from Table 3 that there is a positive, statistically significant correlation between the
scores of reading comprehension and the level of language proficiency reported by participants,
and this might be due to the participants’ awareness of estimating their language levels with good
accuracy. In other words, participants have good performance monitoring capabilities.

It is also clear that there is a positive, statistically significant correlation between the scores of
reading comprehension and the level of assessment of their emotions during reading.

However, the correlation coefficient of feelings with comprehension of a positive emotive-laden
text is higher than the correlation coefficient of reading comprehension of a negative emotive-
laden text. This is due to the learners’ pay more attention to answering different questions with
high accuracy than being negatively affected by the emotions associated with different texts.

Research has found that the highest percentage of readers have enjoyed reading to some extent,
39%. The lower correlation coefficient in the negative emotive-laden text might be because
participants with poor reading skills always report estimated feelings as negative. This result is
supported empirically in a study by Morgan, Farkas, and Wu (2012) who reported that children’s
low reading proficiency is associated with reported sentiments of anger, sadness, and anxiety

which explains why they get low scores on feelings.

Question 5, Do emotive-laden texts affect the learners’ perceived feelings towards reading? Do
the scores of emotions differ between a group after reading a text that includes positive words
and a group in the case of a text with a negative laden-text?

To answer this question, the t-test of two independent groups was used and the scores of the two
groups were compared in estimating emotions. There are differences in estimating feelings
between the group of female students after reading a text that includes positive emotive words and

the group of female students after reading a text that includes negative emotive words in favor of
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the group that read a text that includes vocabulary about positive emotions (t (135) = 3.445, p =
.001). This confirms that the content that the learner reads affects their feelings, which makes that
the positive content affects the feelings and motivation of learners. And since 12 equals 0.08,
which confirms that 8% of the variance between the two groups in feelings might be due to the

valence of words selected in the texts.

Discussion

Our two studies found that emotive words influenced students’ understanding. Both positive and
negative words contributed to students’ correctly answering the reading comprehension questions.
In comparing between emotive and non-emotive words, we found that emotive words influenced
L2 reading comprehension positively in favor of emotive-laden texts. These finding contrast
research that argue that non-emotive words are “safe” for L2 learners and therefore learners are
affected by the offensiveness or the valence of such word (see Dewaele, 2005, 2008). Also, our
finding dispel research that argue that people react physiologically upon hearing emotive words
and therefore that might be detrimental to their learning or understanding of emotive words
(Caldwell-Harris, 2014). On the contrary, we found that students’ indeed green flagged such words
and to them they might be more pronounced and might have positive effect on their understanding

and/or learning than non-emotive words.

We found that there is a positive relationship between scores of reading comprehension and
participants’ estimation of their L2 reading proficiency. This finding goes against Delawe (2016)
where he argues that L2 learners were much less certain of the precise meaning of most emotive
words comparing to L1 users. L2 participants are fully aware of the meaning of emotive-words

and could easily guess the meaning of the comprehension questions.

When it comes to participants’ emotions in the second language, research has found that we should
consider individual differences even when they perform the same L2 task (Daley, Willett and
Fischer., 2014). Yet, in this study, we found positive relationship between scores of reading

comprehension and participants’ estimation of their emotions.
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The final research question focused on the differences between the two groups for positive and
negative emotive laden texts in estimating emotions. The findings showed that there was a
significant difference between the two groups in favor of a positive emotive laden text. This
showed that participants’ desirability towards positive emotions affect positively on their
estimation of their feelings. Learners who have much of positive emotions in their everyday lives
tend to be happier, healthier, learn better, and get along well with others. As positive emotion

increase their awareness and make them see more options for solving problems (Um, Song, & Plass,
2007)

Conclusion

Foreign language learners' reading comprehension may be influenced by the link between emotion
and language. Emotional texts can have an impact on reading comprehension in this way. This
study investigates whether learners' L2 reading comprehension is influenced by the emotive
language they are exposed to. Positive, negative, and neutral emotive-laden texts are offered to the
participants. They are instructed to read positive, emotion-laden texts in Study 1 and negative,
emotion-laden materials in Study 2. Participants' reading comprehension is thought to be
influenced by their perceptions of positive and negative emotive-laden texts. The findings reveal
that participants' reading comprehension was influenced by both positive and neutral emotion-
laden texts. Participants' reading comprehension was also influenced by negative and neutral
emotion-laden texts. In a similar vein, the findings reveal that both positive and negative emotion-
laden texts influenced participants' reading comprehension. The study also discovered a link
between reading comprehension, emotionally charged texts, and participants' self-reported reading
proficiency. This article adds to the discussion over the function of emotions in reading
comprehension among Arabic speakers and English language learners. We look at how emotive

language affects language learning.
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Appendix A

Read the passage carefully and answer the guestions:

Ice-cream

For two months, | have been trying to decide who makes the best ice cream. | have narrowed it down to
my four favorite manufacturers: Haagen-Dazs, Goodies, Disco, and Twinkle.

Let's start with Haagen-Dazs. Haagen-Dazs makes very wonderful ice cream. They have lots of
different flavors, but this doesn't really matter to me. That's because | always get lovely coffee flavor.
They make the best coffee ice cream in the world. I've never had hot coffee, but people tell me that
Héagen-Dazs coffee ice cream tastes just like the real thing. Also, Haagen-Dazs uses all cool and natural
ingredients to make their ice cream healthy. This is an exciting ideal!

Second, we have Goodies. Goodies makes amazing ice cream. Like H&agen-Dazs, Goodies uses all
beautiful ingredients. They only make three different flavors—strawberry, vanilla, and chocolate— but
they make them very well. The strawberry is so amazing. Every bite of it reminds me of the strawberries
that | used to pick behind my old house. It is rich in flavour The vanilla is so wonderful and delicious. It
is very smooth and has a refreshing, creamy taste. The chocolate is so fantastic. It is made with real cocoa
beans from Bolivia. | didn't know where Bolivia is so | decided to look for it on a map. After an exciting
search, I discovered that it is in South America! That's a long way to go to get cocoa, so it must be
excellent. I would say that the only drawback about Goodies ice cream is that they only make three
different flavors.

Third, we have Disco. Disco ice cream is okay. They have many great flavors. Actually, the Disco flavor
I like is Bubblegum. It is vanilla ice cream with little chunks of bubblegum in it. After you eat the ice
cream, you can blow bubbles with the gum. That's pretty joyful. Finally, there is Twinkle. Twinkle ice
cream is good. The positive thing about Twinkle is that it is cheap. You can buy a whole carton of twinkle
ice cream for $4.50. That's only two weeks' allowance for me.
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Appendix B

Ice-cream

Read the following passage and answer the questions:

For two months, | have been trying to decide who makes the best ice cream. | have
narrowed it down to my top four manufacturers: Haagen-Dazs, Goodies, Disco, and Twinkle.

Let's start with Randolph Farms. Haagen-Dazs makes reputable ice cream. They have lots
of different flavors, but this doesn't really matter to me. That's because | always get coffee flavor.
They make coffee ice cream. I've never had hot coffee (the drink) but people tell me that Haagen-
Dazs coffee ice cream tastes just like the real thing. Also, Haagen-Dazs uses all natural ingredients
to make their ice cream.

Second, we have Goodies. Goodies makes ice cream. Like Haagen-Dazs, Goodies uses all
natural ingredients. They only make three different flavors—strawberry, vanilla, and chocolate.
The strawberry is most requested flavor. Every bite of it reminds me of the strawberries that | used
to pick behind my old house. The vanilla is made from natural ingredients. It is smooth and has a
creamy taste. The chocolate is made with real cocoa beans from Bolivia. | didn't know where
Bolivia is so | decided to look for it on a map. After searching, | discovered that it is in South
America! That's a long way to go to get cocoa. | would say that the only drawback to Goodies ice
cream is that they only make three different flavors.

Third, we have Disco. Disco ice cream. They don't have many flavors. Actually, the only
Disco flavor requested by customers is Bubblegum. It is vanilla ice cream with little chunks of
bubblegum in it. After you eat the ice cream, you can blow bubbles with the gum. Finally, there
is Twinkle. Twinkle is that it is relatively inexpensive. You can buy a whole carton of twinkle ice

cream for $4.50. That's only two weeks' allowance for me.
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Appendix C

Read the passage carefully and answer the questions:

Unhealthy mouth

It is sad to have food stuck between your teeth for long periods of time. This is because
food attracts germs, germs produce acid, and acid hurts your teeth and gums. Flossing helps to
remove the food that gets stuck between your teeth. This explains why flossing helps to keep your
mouth healthy, but some doctors say that flossing can be also good for your heart.

It may seem depressing that something you do for your teeth can have any dreadful effect
on your heart. A toothache will cause you to cry. Doctors have come up with a few ideas about
how flossing works to keep your heart healthy. One idea is that the germs that will hurt your teeth
and can leave the mouth and travel into your blood. Germs that get into the blood can then attack
your heart_in a bad shape. Another idea is based on the fact that when there are too many germs in
your mouth, the body tries to fight against these super hurtful germs. For some reason, the way the
body fights these mouth germs may end up weakening the heart over time. It will devastate your
health and make you have a depressing mood. It will make your teeth hurting.

Not every doctor agrees about these ideas. Some doctors think that the link between good
flossing habits and good heart health is only a coincidence. A coincidence is the occurrence of two
or more events at one time apparently by mere chance. The incidence of these events is completely
random, as they do not admit of any reliable cause and effect relationship between them. For
example, every time | wash my car, it rains. This does not mean that when I wash my car, |
somehow change the weather. This is only a coincidence. Likewise, some doctors think that people
who have bad flossing habits just happen to also have heart problems, and people who have good
flossing habits just happen to have healthy hearts.

The theory that flossing your teeth helps to keep your heart healthy might not be true. But
every doctor agrees that flossing is a great way to keep your teeth away from suffering. So even
if flossing does not help your heart, it is sure to help your teeth. When you have bad teeth, you will
make a fake smile. It will make you super sad and grim when you see your photos. This is enough
of a reason for everyone to floss their teeth every day
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Appendix D

Read the passaqge carefully and answer the questions:

Food stuck between your teeth for long periods of time. This is because food attracts germs,
germs produce acid, and acid spreads in your teeth and gums. Flossing helps to remove the food
that gets stuck between your teeth. This explains why flossing helps to keep your mouth healthy,
but some doctors say that flossing benefits your heart.

It may seem strange that something you do for your teeth can have any effect on your heart.
Doctors have come up with a few ideas about how flossing works to keep your heart healthy. One
idea is that the germs can leave the mouth and travel into your blood. Germs that get into the blood
can then attack your heart. Another idea is based on the fact that when there are too many germs
in your mouth, the body tries to fight against these germs. For some reason, the way the body fights
these mouth germs may end up weakening the heart over time.

Not every doctor agrees about these ideas. Some doctors think that the link between
flossing habits and good heart health is only a coincidence. A coincidence is the occurrence of two
or more events at one time apparently by mere chance. The incidence of these events is completely
random, as they do not admit of any reliable cause and effect relationship between them. For
example, every time | wash my car, it rains. This does not mean that when | wash my car, |
somehow change the weather. This is only a coincidence. Likewise, some doctors think that people
who have bad flossing habits just happen to also have heart problems, and people who have good
flossing habits just happen to have healthy hearts.

The theory that flossing your teeth helps to keep your heart healthy might not be true. But
every doctor agrees that flossing keeps your teeth healthy. So even if flossing does not help your
heart, it is sure to help your teeth. This is enough of a reason for everyone to floss their teeth every
day.
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